
Program Planning and Delivery 

 

“Young Children learn best through active, engaged, meaningful 
learning.” (Burchfield, 1993) 

An affective teacher makes it look so easy. To achieve this requires 
skill and knowledge but more importantly prior planning, continual 
self evaluation and constant review of delivery techniques. The 
accumulative effect of efficient use of time in the water can increase 
the skill acquisition rate for young children. 

Water familiarisation, swimming and water safety programming is 
simply what to teach and how to teach it. It is the planning of pool 
experiences for newborn, babies, toddlers and preschoolers which 
are developmentally appropriate and meet the individual needs of 
each young child. 

Activities need to be challenging yet achievable, interesting and 
new, fun and safe and goal orientated 

It must also be remembered that in most cases, the caregiver 
provides the immediate instruction. Therefore programs need also 
to adopt strategies to involve caregivers in supporting this very 
valuable one to one learning opportunity 

Not only do teachers of babies and toddlers educate the young 
child but more importantly they must also educate the caregiver. By 
educating the caregiver you will be providing further opportunity for 
practice and bonding time which can only be of benefit to the 
emotional and physical wellbeing of each young child. 



  

The Effectiveness of an Early 
Childhood Swimming Program 

 

All Baby and Toddler aquatic programs are not equally effective in 
achieving developmental and physical outcomes for young children. 
Teachers must have an understanding of various factors which 
ensure quality practice and learning. 

The programming of water familiarisation, mobility, swimming and 
water safety lessons can be likened to that of any early childhood 
learning situation. 

Schweinhart (1998) notes: “Long term benefits result from only high 
quality early childhood development programs – ones characterised 
by a child development curriculum, trained teaching staff, 
administrative leadership and curriculum support, small classes with 
a teacher and assistant and systematic efforts to involve parents(or 
caregivers – Ed.) as partners.” 

  

Caregiver involvement... 

• Good communication practices between caregivers, management 
and teachers. Always adopting a welcoming attitude 

• Caregivers to be involved in the learning process 

  



The quality of staff... 

• Accredited, formal qualifications 
• Knowledge 
• Professionalism 
• Punctuality 
• Passion and enthusiasm 
• Interest and confidence 
• Mentoring 
• Ongoing training 
• Staff interactions 

  

Consistent schedules... 

• Providing continuity 
• Security 
• Low staff changeover 
• Standard  class times and area 

  

Appropriate grouping practices... 

• Teacher/ Child ratios 
• Adopting effective grouping practices, which caters for individual 

child development and learning 

  

The suitability of the learning environment... 

• Aesthetically pleasing – pictures, colours, smells, space 
• Positive interaction with management and staff 
• Equipment availability – age and skill appropriate, stimulating, good 

condition, safe, accessible 
• Water quality and temperature 
• Suitable change facilities especially for Newborn and Babies 

  

A Holistic Approach to Teaching 



  

Most modern swim schools group and identify classes for particular 
age groups and developmental levels. 

Outcomes can then be set for each specific level so caregivers and 
teachers have a common understanding of what skills will be 
taught. 

Caregivers are usually focused their child learning to ‘swim’. 
However, as Early Childhood Swimming Educators, Teachers of 
Babies and Toddlers also need to be aware of the many 
opportunities available to present a more holistic approach to 
teaching. 

Teachers cannot underestimate the many other learning 
possibilities available to babies and toddlers as they participate in 
water familiarisation, swimming and water safety classes. Through 
caregiver education within a class (teacher/caregiver 
communication is so important) or through swim school 
communications such as websites, newsletters and notice boards, 
caregivers will realise lessons are not just the attainment of a vital 
lifesaving gross motor skill activity. 

Water familiarisation, swimming and water safety lessons also 
assist the development in many other areas such as the child’s 
cognitive, emotional and social wellbeing. 

  

Cognitive (thought processes) 

• Listening, seeing, touching 
• Language development 
• Exploration and play 
• Taking turns 
• Counting 
• Memory 
• Self-control 

  

Emotional 



• Developing security and attachment bonding with caregiver/parent 
• Perfect opportunity to be held, cuddled and sung to 
• Developing feelings e.g. happiness, anger 
• Developing good self esteem 

  

Physical 

• Enhancing muscle strength in arms legs, coordinating movements 
• Learning of new motor skills such as the movement patterns 

involved with the arms and legs 
• Buoyancy positioning 
• Physical movement, aids, rest time 
• Buoyancy and floating 

  

Social 

• Interacting with other infants/ adults 
• Play opportunities 

  

The Learning Environment 

 

How does the pool environment at the Swim School cater for 
Babies and Toddlers learning? 



The swim school is a unique environment for Babies and Toddlers 
to develop their learning. It should be a place for secure enjoyable 
socialising and of course swimming and water safety education. 
There are several areas of the learning environment, in this case 
the swim school, where maintaining quality and value can assist in 
the learning process. 

Pool water chemistry: Maintaining your pool water chemistry to 
current standards presents a suitable work environment for the 
teacher and an appropriate learning environment for the babies and 
toddlers 

Pool water temperature: Babies and toddlers along with 
caregivers and their teachers are more comfortable, content and 
ready for learning if the pool water is warm. Water temperature of 
30 degrees Celsius is widely accepted as a temperature minimum 
which will present that warm comfortable environment Babies and 
Toddlers need to commence learning 

Aesthetically pleasing:  The environment around the pool should 
help the caregiver and child feel relaxed, secure and at ease 
thereby assisting in the learning process. Entry into the pool should 
be effortless and trouble free so caregivers commence the swim 
school experience at ease and ready to participate. The use of 
posters, signs, characters, colours and equipment to create a place 
that is aesthetically pleasing to the child will assist in the learning 
process 

Providing Program information: Documented information relating 
to the baby and toddler program should be easily accessible to the 
caregivers, providing them with current costs, lesson structures, 
achievable outcomes, and information about your centre. The 
information on offer to caregivers should also provide them with 
Industry wide communication, early childhood education and local 
community news helping your aquatics program be the 
communities preferred choice when it comes to water 
familiarisation, swimming and water safety lessons 

Teaching aids: There should be a variety of stimulating teaching 
aids to assist in the learning process. Equipment such as colourful 
balls, water volume toys, pool safe mirrors, mats, buckets, swim 



platforms, hoops, dive toys, dolls and other characters easily 
recognisable to the child 

Change facilities: The provision of secure, clean and easily 
accessible change facilities where the caregiver can change 
themselves and the child in surrounds that complement the facility 
are important to the overall positive learning experience for the 
carer and the child 

Qualified educated staff: Teachers that have successfully 
completed their Swim Australia™ Teacher of Baby and Toddler 
teaching qualification will be knowledgeable and conversant of the 
importance placed on early childhood education principles within 
the lesson programming 

  

Equipment Use 

 

Renowned Baby and Toddler teacher Chris Smith (Dip Ed. B Phys 
Ed) suggests the following tips on equipment use and provided 
photos from his DVD series. 

Teachers of babies and toddlers have a variety of equipment that 
can be used to create a lesson filled with skill based activities, 
exploration, independent play and water safety education. 

• Always keep your equipment tidy and packed away when not in use 
• If you have your equipment by the pool deck, keep it in a storage 

box or shelf 
• When using storage boxes place drainage holes in the bottom 



• Regularly wash and disinfect your toys 
• Go for a walk through toy shops and see what could be used for 

your program 
• Young swimmers love taking bites out of equipment like kickboards 

and noodles so keep updating these with new colourful models 
• Be creative with your equipment 
• Select appropriate equipment for the skills being taught 

  

The Effective Use of Swim 
Platforms in Baby and Toddler 
Aquatic Programs 

  

 

 

Why use swim platforms in Baby and Toddler aquatic programs? 

1. They provide a stable learning area for babies and toddlers to sit 
and develop confidence in their own independence whilst having 
the caregiver close by. 

Teaching tip...educate, instruct and provide confidence to the 
caregivers 



2. They provide a good instructional area whereby teachers have 
good vision of all young children and their caregivers. 

Teaching tip...Facilitate the class and guide the caregivers in the 
teaching of their children 

3. Teachers are able to split the class into skill based groups 
depending on the number of platforms. 

Teaching tip...A skill circuit works great when there are many in the 
class i.e. one platform practising a skill while the other platform 
practises a different skill 

4. They are functional and can be used for a variety of lesson aims. 

Teaching tip...Keep your lesson aims simple and achievable for all 
participants. 

5. Teachers are able to walk around giving personal feedback to 
caregivers and children. 

Teaching tip...Give praise, congratulate and applaud all effort 
made by all caregivers and children 

6. Caregivers are able to maintain good eye contact with their child 
during activities. 

Teaching tip… Eye contact should accompany smiling, relaxed 
body position, praise and instruction and be down in the child’s line 
of sight 

7. The platforms provide an area for whole class participation 

Teaching tip...encourage caregivers participation in singing and 
movement activities 

8. Platforms can develop and enhance confidence in floatation 
practise by providing a stable and secure base for the children to 
feel and hold. 

Teaching tip...encourage as much independence as possible.... 
with supervision! 



9. The removable handles assist with the practise of correct body 
position and streamlining. 

Teaching tip...remember straight elbows and eyes down 

10. If the swim school has multiple platforms children can float, 
glide or swim between them. 

Teaching tip... distances can be increased as skill level increases 

11. Platforms can be used as an area for practising a variety of 
entries. 

Teaching tip...encourage self initiation of the entry 

12. Platforms are a great teaching area for the practising of breath 
holding. 

Teaching tip...remember the cue and encourage practise time at 
home 

A final note on swim platforms must include the need for complete 
supervision and vigilance in your duty of care for the reason that 
children may fall off or simply jump off whilst in a class. Be careful 
children do not swim under the platforms. 

The Use of Play 

 

In November 1989, the importance of play was recognised by the 
United Nations General Assembly which approved a convention on 



the rights of the child that every child of the world must have the 
right to play. 

Early childhood theorist, Susan Isaacs said “Play is a Child’s life 
and the means by which he comes to understand the world he lives 
in”. 

Teachers of Baby and Toddler aquatic program classes have an 
opportunity to create wonderful programs full of creative, 
educational and skill based methodology by including play into their 
lessons. 

Play is necessary for ego mastery and learning to live with everyday 
experiences, a way of practising skills that children will need later in 
life; it is a scaffold for children’s development. 

Theorist, Lev Vygotsky saw play as a zone of proximal development 
that allows children to stretch or bridge from one level of thinking to 
a higher level of thinking. Play is necessary for optimal cognitive 
growth, competence and confidence in the skills associated with 
socializing. It is necessary for emotional and physical health, 
motivation and learning. Play helps build an important skill called 
executive function, which itself has a number of elements including 
working memory, cognitive flexibility and self-regulation – the ability 
for children to exert self-control and discipline, and to control 
emotions and behaviour. 

Within a Baby and Toddler aquatic lesson, play can be seen as 
both a process and a product. As a process, play facilitates 
individual understanding of skills & concepts, while as a product 
play provides a vehicle for children to demonstrate their 
understanding of skills & concepts. 

“Through play, children learn what no one can teach them”– 
Lawrence Frank. 

Teachers of Babies and Toddlers should have an understanding of 
the characteristics and stages of play described by theorists, 
researches and educators. With this knowledge teachers can guide 
children through the practise of play and successfully link it into an 
aquatic program by allocating appropriate play experiences and 
appreciating the child’s play behaviour. 



Characteristics That Distinguish 
Play 
  

Play is intrinsically motivated. Children play because it is under 
no instruction, purely self initiated and self rewarding. 

Play is freely chosen over other activities. If an opportunity to play 
is provided, children will more often decide to play. 

Play is pleasurable, enjoyable and an engaging activity that 
children are interested in. Although play can be challenging and 
fears or frustrations may arise, it is the enjoyment of the play that 
keeps children involved. 

Play is process oriented, that is the activity rather than the end 
result, motivates. 

Play is active. It requires verbal, physical or mental engagement 
with people, objects or ideas. 

Play is self rather than object oriented, so the play is centred on 
the individuals desire and need for learning. 

Play is often non-literate. Most play is pretend or make-believe 
where the current world is set aside for exploration of internal 
imagination. 

During the early 1930’s, M.B Parten developed categories of play 
that distinguish social involvement amongst those at play. Parten’s 
six stages of social play continue to be used by today’s early 
childhood educators. 

• Unoccupied – Not engaged in play 
• Solitary play- dominates at Infancy, where children play alone and 

independently with objects or themselves 
• Onlooker – Watching others play. May engage in conversation but 

not engaged in doing 
• Parallel play – typical of toddlers, where children play side by side 

but continue to be engaged in their own play objects 



• Associative play – common in preschoolers, where groups of 
children play in a common area with the same objects 

• Co-operative play – typical of older kinder/primary age, where 
children actively work together, they plan and negotiate, share 
responsibility, teamwork and leadership 

  

The Stages of Play 
  

Renowned theorist, Jean Piaget developed a framework with three 
stages of play development parallel to his stages of cognitive 
development; however in the 1960’s, Sara Smilansky adapted 
these stages of play and categorised them. 

• Practise or Functional play – Infancy to 2 years of age, where 
children  involve themselves in sensory exploration and practise 
motor skills 

• Symbolic play – 2 years to 7 years of age, where children use 
objects to represent another object and engage in familiar or 
imagined situations 

• Games with rules – 7 years to 11 years of age, where there are 
preset rules designed to maintain social engagement, goals and 
outcomes. 

It is widely recognised that children need to play. Play supports the 
development of the whole child – a person who can communicate & 
create effectively, be physically dynamic and be able to think, move, 
sense and relate to others. 

As a Teacher of Babies and Toddlers our programs provide 
opportunities for children to participate in water familiarisation play 
or more defined skill based play when mastering essential 
swimming skills like floatation and streamlining, you will have on 
occasions, reason to understand and explain to the 
parents/caregivers the value of play in the development of their 
child. 

  



The Value of Play in Physical 
Development 
  

It is widely recognised that children at play develop physical 
competency efficiently and comprehensively. 

Children have a natural drive to explore, discover and master skills, 
reading a chart of a child’s development from birth to early primary 
gives evidence to the fact that play contributes to the physical 
development of a child. 

Play contributes to the development of co-ordination and sensory 
awareness. 

Play is also essential for the development of motor control and the 
achievement and continuation of good all round health.   

  

The Value of Play in Emotional 
Development 
  

Theorists and researches have long held the view that play 
istheway in which children work through emotions such as anxiety, 
fear and desires and even today therapists use play as a way of 
counselling for trauma and extreme emotional events. 

When children are at play they are building a sense of confidence 
and competence that amplifies self-esteem. Children involved in 
play, practise skills that will lead to mastery of that particular 
environment. They feel they are in control. 

Social skills such as cooperation and negotiation are practised. 

Play leads to increased socialinteraction skills such as language, 
identification of social concepts like fairness, justice and 
cooperation. 



  

The Value of Play in Cognitive 
Development 

 

Play is the primary medium through which young children make 
sense of their experiences and construct ideas about how the 
physical and social world works. 

From a newborn’s functional play through to the constructive play of 
a toddler and the more dramatic or pretend play of a preschooler, 
the young child has mastered the properties of how things work, 
delved into discovery and exploration along with the development of 
representational or symbolic thought and the eventual ability to 
think abstractly.   

  

How Teachers Can Include Play in 
Baby & Toddler Aquatic Lessons 



 

Play should be a dynamic process that develops and changes as 
the necessary skills to be mastered become increasingly more 
varied and complex. 

Make sure play is associated with the skill you are trying to teach 

Create a defined area in the pool space for the use of play 

Go for a walk through toy stores and shops to discover what you 
could implement into your program 

Observing play can be a form of assessment 

Include the teacher and caregiver into the world of play 

Store play equipment in a safe hygienic storage area, if you have a 
storage box, make sure it has drainage holes 

Wash and disinfect your play equipment regularly 

As a Swim Australia Teacher of Babies and Toddlers you must 
realise the full learning potential of play and its value to us as 
aquatic educators. 

Play is the way children develop and the way they express their 
understanding of the world. 

Play is the heart and soul of early childhood programs and should 
be the centre of a Babies and Toddlers teaching curriculum. It too, 
can be a valued and central part of learning water familiarisation, 
swimming and water safety for older children.   

  



Games, Songs and Activities 
  

New Zealander, Jenny McPhail (www.waterdiscovery.org) has 
contributed this section on songs and associated activities. 

In preparing for Baby and Toddler aquatic lessons, look at the 
previous week’s programme before you plan the next one. Look for 
the next logical step to revise and build for the next lesson. 

To provide an idea of what a lesson could consist of think of it in 
terms of having a beginning, middle and an end. 

The Beginning: 

• Safe Entry: into pool as well as around the pool area (this begins 
as soon as they enter the building) 

• Hello Song: 1 song (repetitive) 
• Warm up: 2 songs 

The Middle: 

• Revising skills: 2-3 songs or activities from the week before 
(repetitive) 

• New skills: 2-4 songs or activities for each skill. 
• Favourites: 2songs/activities that they love (maybe repetitive) 

The End: 

• Warm down: 1 song/activity 
• Goodbye: 1 song/activity (repetitive) 
• Safe Exit: 

Remember: 

• The amount of songs/activities can vary. Some lessons may only 
need 8 songs because of time restraints in the pool but ideally you 
would need between 10 and 12 activities or songs in a lesson 

• Ensure continuity with songs. Teachers should have a mix of 
familiar and new songs in each class 

http://www.waterdiscovery.org/


• Ensure you revise skills learnt in the previous week. Explain to 
caregivers that you are revising to remind children about it and help 
focus on what they are doing 

• Have 2 or 3 extra songs or activities in case you move fast through 
the lesson 

• Older children may need more activities than younger ones but the 
songs are still an important part of the lesson  

  

The following sections provide some songs for your repertoire. 

  

Motor Boat 
Objective: 

• To promote independent propulsion through the water 
• To promote the ability to rotate independently in water out of the 

child’s depth 
• To encourage the child to be become confident putting their head in 

the water 

Key Developmental Concepts: 

• Vestibular – balance 
• Proprioceptive development 
• Language + Experience = Understanding 

Balance: 

Moving, rolling, changing position in the water slowly encourages 
development of the vestibular system. This is the body’s sense of 
balance found within the inner ear. Movements like rolling and slow 
spinning encourage vestibular development. 

  

Positioning: 

The body’s internal sense that determines position in relation to 
other things, gravity and how much force to exert on an object and if 
the body is moving with the right amount of effort. Sensory 



receptors in the muscles, tendons and ligaments record information 
about force/effort and position. The more practise the better the 
recall. It is important to have both land and water experiences as 
gravity in water is different to experiences on the land. 

  

Language: 

Different experiences of positioning words such as over, under, in 
front, behind, inside, outside, top, bottom, through, between, left 
and right etc., need to be experienced in the real (doing) sense in 
order to understand their meaning and later transfer into a symbolic 
experience (writing). There are many different meanings for each 
one of these words. As many different experiences as possible will 
enhance the understanding. 

  

Configuration: 

• Starting at one end of the pool the caregiver moves backwards 
through the water. The child moves forward. Maintain good eye to 
eye contact 

• Hold either in a front support position or side front position 
• Front support position – the child on their tummy. The caregiver or 

teacher supports with hands held under the child’s chest ensuring 
eye contact at all times 

• Side hold – child lies on their tummy, to the side of the caregiver or 
teacher. Caregiver or teacher  supports the child with one hand on 
either side of the child’s chest (note one hand over the child’s back) 

  

Safety: 

• Ensure there is an appropriate amount of room to do a 360 degree 
turn without touching another child 

• Awareness of the position of the child’s mouth is imperative to 
ensure the child does not take on water 

  

Lyrics: 



Motorboat, motorboat, go so slow - (Move slowly from one end of 
the pool to the other encouraging the chin in the water. When the 
child is ready, face gradually goes under the water) 

Motorboat, motorboat go so fast - (Gradually move faster through 
the water) 

Motorboat, Motorboat, step on the gas - (With a fast 3600 turn at the 
end) 

  

Extension Activities: 

• Caregiver to walk backward with the child held in front position. 
Gradually loosen the hold (when the child is ready) to allow the 
child to experience his own buoyancy. Apply this when holding in 
the side position. 

• Use a noodle. Caregiver supports holding the noodle not the child. 
• The child is independent of the caregiver, either walking in the 

water or using the noodle independently. 
• Encourage movements in both directions – clockwise and anti 

clockwise. 

  

Equipment Used: 

Noodles 

Heads in the Water 
  

Objectives: 

• For the child to develop confidence to lie supported leading on to 
lying on their back independently. 

• For the child to move easily from lying on their back (horizontal) in 
the water position to an upright (vertical) supported position. 

• For the child to submerge happily on cue. 
• For the child to be able to roll from a floating back (horizontal) 

position to a floating front (horizontal) position. 



Key Developmental Concepts: 

• Balance 
• Directional language 
• Buoyancy 

Balance: 

Moving, rolling, changing position in the water slowly encourages 
development of the vestibular system. This is the body’s sense of 
balance found within the inner ear. Movements like rolling and slow 
spinning encourage vestibular development. 

Directional Language: 

Different experiences of positioning words such as over, under, in 
front, behind, inside, outside, top, bottom, through, between, left 
and right etc., need to be experienced in the real (doing) sense in 
order to understand their meaning. There are many different 
meanings for each one of these words. As many different 
experiences as possible will enhance the understanding. 

Buoyancy: 

Buoyancy is the opposite force to gravity. When lying in the water, 
buoyancy pushes the body up toward the surface. Floatation 
depends on body and head position. Buoyancy is determined by the 
amount of air in the lungs, the amount of body fat and the 
heaviness of the muscle and bone. Above all, it is imperative the 
child is supported and comfortable in this position. When this is 
achieved, the child will relax and be comfortable lying flat in the 
water. 

Configuration: 

The caregiver holding the child in the back position with caregiver 
facing into the middle of the circle of the class group (child’s feet 
pointing into circle). 

Safety Tips: 

• Ensure there is adequate space to move around freely without 
banging into another person 



• Ensure the child is not taking in water inappropriately 

Lyrics: 

Heads in the water 
(Child lying back on their caregiver’s shoulder with caregiver facing 
into circle) 

Sit straight up like there is water in your eye 
(The child is helped to sit up) 

Fly around your partner like an aero plane 
(Child held by caregiver in a side position being whizzed around) 

Then come into land and do it all again 
(‘Flown’ above the surface in a circle ‘landing’ back in the water with 
a flourish) 

Verse 2: same as above but last line is ‘come in and give it another 
try’ 

Extension Activities: 

• Encourage spinning in both directions. 
• Sing and do the actions to the song fast, slow, high, low etc. 
• Full support is needed for the child while he/she is in the back 

position (full support means a secure hold with their head and you 
may also need to support their upper back and even lower back if 
the child’s body is feeling tense). 

• Full support with a more relaxed hold from caregiver. 
• As the child reaches the stage of wanting to sit upright, you need to 

encourage this action by helping them sit up, hold the child in a 
more relaxed way to allow them the feeling of sitting up. 

• When they fly around the child can be in or out of the water and can 
eventually submerge when “landing” on cue. 

  

Arms on the Swimmer 
Objectives: 

• To relax the child after entry in the pool 



• To enhance socialisation and recognition for all the group 
• To play confidently with the water 

  

Key Developmental Concepts: 

• Language + experience = understanding 
• Directional language development 
• Body awareness 
• Midline – move one or two parts of the body, while other parts 

remain still 

  

Body awareness: 

Young children learn about their body, what it looks like and what 
the names of the parts they move are, by doing the action and 
hearing the language at the same time. The more this is repeated, 
the greater the understanding. 

  

Directional language: 

Words that describe direction have many meanings. Touch the top 
of your head. Now touch the top of your toe. How can “top” be in 
more than one place? The more the word is repeated (in context) 
the greater the understanding for the Child. Doing the action while 
the word is spoken is the key. 

  

Midline development: 

When young Children (usually under the age of 2 ½ - 3) try to move 
and isolate one body part, it is normal for the opposite side to mirror 
the movement. This is called motor overflow. As the Child practices, 
the body gradually learns how to move one part while the other 
remains still, or learns to perform a different movement. This 
happens when the midlines are developed. This is a gradual 
process and requires much practice. 

  



Configuration: 

Circular formation. The Caregiver and Child face inward. The 
Teacher stands in the middle of the circle. 

  

Safety: 

When the Child is facing away from the Caregiver, it is vital the 
Caregiver is aware where the Child’s face and mouth is at all times. 

  

Lyrics: 

The arms on the Swimmers go in and out, in and out, in and out 
(Dipping arms in and out of water) 

The arms on the Swimmers go in and out, all day long 

The hands of the swimmers go paddle - paddle - paddle; paddle - 
paddle - paddle; paddle - paddle - paddle 
(Hands 'paddling' in the water) 

The hands of the Swimmers go paddle – paddle - paddle, all day 
long 

The legs of the Swimmers go kick - kick - kick, Kick - kick - kick, 
kick – kick - kick 
(Good secure hold from Caregiver so the Child can kick, on their 
either front or back) 

The legs of the Swimmers go kick - kick - kick, all day long 

The Swimmers in the pool go to sleep, go to sleep, go to sleep 
(Cuddled into Caregiver's shoulders or floating with Caregiver’s 
support on their back) 

The Swimmers in the pool go to sleep, all day long 

  

Extension Activities: 



1. When the song is familiar, sing part of the song and ask the child 
to fill in the missing part e.g. the arms on the Swimmer go.......; the 
legs of the Swimmers go.......:        

2. Try different, more challenging parts of the body e.g. the elbows 
on the swimmer go in and out; the ears of the Swimmers slip under 
the water.... etc.     

3. Ask your child to make up a verse. Perform their verse. As a 
class, perform each child’s verse     

4. Sing the song slowly. Sing and do the actions of the song quickly, 
loudly, softly etc.    

5. Try moving one arm while the other remains stationary or try one 
leg or one shoulder or combinations such as one shoulder and one 
leg at the same time!!! 

  

Slowly Quickly 
Objective: 

• to relax the child after entry to the pool 
• to enhance socialisation and recognition for all the group 
• to play confidently with the Water 
• to encourage the child to listen and follow instructions 

independently 

  

Key Developmental Concepts: 

• Confidence 
• Independence 
• Language 

  

Confidence: In order for a child try new things, he/she must trust 
the caregiver to catch and allay any fears that are present. As 
he/she does this activity more and more often and achieves, 
confidence, self-esteem and trust will develop and the child will 



begin to challenge their self. E.g. – he/she may jump into the water 
and go under on entry; he/she may choose to jump from the side to 
their caregiver. 

Independence: Experiences that are repeated where a child gains 
familiarity gradually instils confidence and a willingness to try on 
their own. Pushing a child before this has developed will have the 
opposite effect. Patience is important in order for a child to become 
independent. 

Language: Words used in different contexts mean different things. 
Learning words that teach timing like slow and fast and words that 
describe body parts while experiencing them help develop a deeper 
understanding. 

Configuration: The class forms a circle. The caregiver and child 
face inward. The teacher stands in the middle of the circle. 

  

Lyrics: 

Splash, splash, splash your hands 

As slowly as you can 

Now, splash, splash; splash your hands 

As quickly as you can 

Kick - kick - kick your feet 

As slowly as you can 

Now kick - kick - kick your feet 

As quickly as you can 

  

Option Additional Verses: 

Wriggle - wriggle - wriggle your body 

As slowly as you can 

Now, wriggle – wriggle - wriggle your body 



As quickly as you can 

  

Round – round - round you go 

As slowly as you can 

Now, round -  round -  round you go 

As quickly as you can 

Blow – blow - blow some bubbles 

As slowly as you can 

Now, blow – blow - blow some bubbles 

As quickly as you can 

  

 Extension Activities: 

• Actions reflect the lyric. Teachers say the ‘slow’ lines slowly, and 
the ‘fast’ lines with speed and animation 

• Encourage the child to do actions independently 
• Ask the child to hold the noodle while doing the actions to the song 
• While standing independently with feet on the bottom of the pool, 

the child sings and does the actions to the song 
• Make up different words to the song e.g. Flick, flick the water, as 

messy as you can...etc. (Encourage the child to initiate this.) 

  

Equipment Used: 

Noodles 

  

Humpty Dumpty 
Objective: 

• Confidently jumping into the water independently and safely 



• Successfully turning and reaching the side independently 
• Successfully climbing out of the water 

Key Developmental Concepts: 

• Depth and height perception 
• Confidence, self-esteem and trust 
• Jumping 

Depth and height perception: Young children are often cautious 
when levels suddenly change. Judgement of height is quite 
immature in the very young. Providing experiences where the child 
moves from one level to another helps develop this understanding. 

Confidence, self-esteem and trust: In order for a child try new 
things, the child must trust the caregiver to catch and allay any 
fears he/she may have. As the child does this activity more and 
more often and achieves, confidence, self-esteem and trust will 
develop and the child will challenge themself. E.g. – the child may 
jump into the water and go under on entry; the child may choose to 
jump from the side to their caregiver. 

Jumping: While this song starts in a sitting position, a natural 
progression is to jump into the pool from a standing position. 
Children from around 18 months are all about jumping. They will 
jump on the couch, the bed and whatever has a good spring. 
Jumping from the side of the pool into the water is another way to 
practise this fundamental movement skill. 

Always tell the child what they have done well, not what they find 
difficult. If the child appears frightened, reinforcing the difficulty of 
the action will only compound it. 

Configuration: 

The children sit on the side of the pool with the caregivers in the 
water facing the child whilst the teacher moves continually to 
maintain a good view of each child. 

Safety Tips: 

• For safety, ensure the child jumps well away from the side of the 
pool 



• For a child's emotional safety, always hold child if they indicate they 
want support 

To 'trick' a child to jump into the water and submerge can be 
detrimental to the child’s progression to becoming independent in 
the water. 

Lyrics: 

Humpty Dumpty sat on the wall 

Humpty Dumpty had a great fall 

Ready? One, two, three 

Extension Activities: 

• When the child enters the water, ensure the child is firmly held. The 
caregiver greets the child as they surface and come towards them. 

• When the child enters the water, immediately turn the child and 
move her/him back to the wall. 

• Enter the water from a standing position. Use a strong support 
when first starting this. 

• Move to hand support and then no support 
• Praise the child 

At some point children will show they are ready to independently 
jump into the water. 

Equipment Used: 

Mat, Noodles 

  

Lesson Planning 



 

Lesson Planning – The McKay Way -Sample from Rob and Kathy 
McKay’s Learn to Swim book. 

Stage Two Lesson Plan 

Requirements for Stage Two: 

Minimum Age: The child should be at least one year old. 

Skill Level: The child has successfully completed all the techniques 
in. 

Stage One. They have acquired water-adjustment skills, have 
learned the Breath-holding cue, can jump from the wall into your 
arms and can move through the water in a brief, unaided swim. 

As the child develops from a baby into a toddler, they become more 
active and playful in the pool. During this part of the program the 
child will strengthen all the foundation skills they have acquired in 
stage one, but now you can add new activities such as Kicking 
Drills and Monkey Walking which will suit their increased abilities. 

Work through the exercises in this section in the order in which they 
appear and introduce the skills based on the child's readiness and 
comfort. Children who are relaxed, receptive and happy in the water 
may progress very quickly through the skills, whilst hesitant or 
cautious children will need to spend more time during each lesson 
simply playing and at the Water Pouring Station. Don't rush and you 
will find that over the weeks and months the child learns new skills 
at their own pace. 



For toddlers expressing their independence, do not make the pool 
or the lesson a battleground. Allowing choice at the Water Pouring 
Station and during the Pick-a-ball Game gives the child some 
control over their environment. The playful structure of the lesson 
plan also keeps a child engaged in the pool. As always, adapt the 
plan to suit the pool you are in. 

  

Lesson Plan: 

Warm Up: 3 – 5 minutes 
Practice kicking and chasing a toy or kicking drills 

Song Break: 3 – 5 minutes 
Sing “The Wheels on the Bus” or a bath-time song. Incorporate 
bubble blowing into the song. 

Activity Circuit: 10 – 12 minutes 
Structure the circuit as shown below. Go round the circuit 3 – 5 
times per lesson, spending a short time at each ‘station’ before you 
move on to the next. 

• Water pouring station 

• Monkey walks 

• Jump from the wall 

• Pick-a-ball game 

By this stage your child should have learned the submersion skills 
for stage one gradually and sequentially. Continue to submerge 
your child during the game using the technique for the ‘First 
Unaided Underwater Swim’, but do not repeat this more than 3 – 5 
times per lesson. 

Use the ‘Above Water Pass’ instead to give your child a rest from 
being submerged. 

•      Basketball 

Song or Game Break:  2 – 4 minutes 



Sing or play one or two songs or games. 

Wall Approaches and Jumps:  5 minutes total 

• Pool wall approaches 

• Reaching for and grabbing the wall (first or second level depending 
on ability): 3 – 4 times max. 

• Jumps from the wall (first or second level depending on ability): 3 – 
4 times max. 

  

Balance: 3 – 5 minutes 

Time to Go: 1 minute 

  

Delivering the Lesson 

 

This ‘Delivering the Lesson’ section is an accumulation of articles 
and tips written by Barbara Nolan and published in Swim 
Australia’s SwimTIPS over the years*. 

It represents a wealth of knowledge and experience – applying 
‘theory’ into every-day lesson situations. 

*=unless noted otherwise 



When Young Children Don’t Want 
to Join In! 

 

Sometimes young children feel uncertain or shy when they find 
themselves in an unfamiliar place, or are asked to join in an 
unfamiliar activity. This uncertainness or shyness can be frustrating 
for both caregivers and Teachers of Babies and Toddlers, but 
understanding that this behaviour is perfectly normal for some 
children and learning how to handle the situation with patience will 
go a long way towards having these children settle into their new 
class without stress or tears. 

Don’t rush me; I need time to check this out! 

Rushing or pressuring these children usually increases their anxiety 
and makes the situation worse, often leading to tears or a hasty 
departure straight back into the arms of mum or dad! 

Sometimes, just a little time sitting on the side of the pool, or having 
mum, dad or the caregiver sit close by is all that’s needed to 
reassure the child that all’s well and the lesson really will be safe. 

If caregivers do need to sit close by, encourage them to nurture 
their child’s independence by moving back from the edge once their 
child is happily settled. 

We all need your attention! 

These children can take up your lesson time. 



How do you provide them with the attention they appear to need, 
without taking time away from the rest of the class? 

What strategies can a teacher utilise to successfully manage the 
class so that it runs smoothly and provides equal time to all the 
children? 

“Approach – Retreat” - A great little strategy to settle nervous or 
shy children into their lesson! 

The “approach-retreat” strategy is a successful way to settle shy, 
apprehensive or frightened children into their first few lessons. It 
allows the teacher to give all the children in the class equal 
attention, while still meeting the needs of the unsettled child. 

The strategy works on the theory that lots of attention from a 
stranger (the teacher) combined with an unfamiliar environment 
often overwhelms these children. The approach, retreat method 
uses small, regular contacts throughout the lesson to desensitize 
the child to their new environment. The children usually settle as 
they become familiar with their teacher and their surrounds. 

The “approach-retreat” strategy also ensures the teacher doesn’t 
disadvantage the other children by spending a disproportionate 
amount of time with one child, compared to the other children in the 
class. 

The following step by step example demonstrates one strategy for a 
teacher to coax the child into the water by approaching, then 
retreating in a planned way, before the child becomes too worried 
or too distressed. 

1. At the very beginning of the lesson see if the caregiver can coax 
their shy or nervous child to sit near, at, or on the side of the pool, 
as close as possible to the other children. The caregiver might need 
to remain close by at this stage. 

2. Greet all the children while they sit on the side of the pool, 
encourage kicking practice to correct the kick and keep everyone 
busy. Sitting on the side can be less threatening for the nervous 
child than having to hop straight into the pool and the other children 
will still benefit from their kicking practice. 



3. Move to each child, assisting and correcting their kicking pattern. 
When you reach the apprehensive child, gently touch their leg once 
or twice and give a quick smile. Stay out of their personal space as 
much as possible and avoid eye contact. (At least for the moment!) 
Then quickly move away to help the other children once again. (You 
have gently approached the child, made a small amount of contact 
and then retreated before the child became too worried or upset). 

4. Increase the contact time just a little more each turn. If the child 
becomes distressed, reduce the length of the contact time until the 
child begins to relax again. If the child accepts your quick 
approaches keep building on the length of time you make contact, 
until eventually you’re able to lift or assist them into the water. 

  

How and Where to Touch 

 

Progressively increase the amount and the length of the touching 
by: 

1. Starting with a couple of turns using a light touch on the child’s leg. 

2. Give a light touch on the child’s arm. 

3. Place one hand on the child’s waist. Then next turn use two hands, 
one each side of the waist (getting ready to lift the child into the 
water). 



4. If all’s going well, lift the child a couple of centimetres off the seat, 
then pop them quickly back down again. 

5. Each time lift just a little further. 

6. Briefly lift or assist the child into the water, just hip depth will do for 
the first time. 

7. Gradually increase the length of time and the amount of body in the 
water. 

  

Here are some hints on implementing your “Approach – Retreat” 
strategy. 

1. “Approach – retreat” works best if the contacts are very brief at first, 
then as the child begins to develop trust the contact times can be 
increased until the child feels happy and willing to join the class. 

2. Ensure you provide equal time for all. Only make contact with the 
child when it’s his or her turn, this allows you to give equal attention 
to all the children in your class. 

3. Use fun language to distract the child, all the children might like to 
pretend to be animals or age appropriate TV characters. Ask the 
children who they want to be today, and then call the children by 
that name instead of their own name…all your class will enjoy the 
fun. 

4. Obviously the other children can’t just spend the whole lessons 
sitting on the side kicking their legs! So do some pre-planning on 
how you can best work the rest of the class and still be near enough 
to use the “approach- retreat” strategy where needed. 

5. If used with patience and in a fun, happy way, “approach-retreat” 
works a treat with most children. But be prepared to spend one or 
two lessons settling the child in if necessary. The rewards for your 
patience will be a happier child who is more capable and open to 
learning. 

  



Tears in the Pool! 

 

Like the old song “Love and marriage go together like a horse and 
carriage” 

We could sing to the tune “Babies and Toddlers “tears and 
fears”   because where Babies and Toddlers go, tears and fears 
can follow! 

Frustrated with their inability to be understood, along with their 
emerging independence, toddlers can and often do resort to tears. 

Even the most beautifully managed, gentle child centred programs 
can have tears occasionally. The trick is to manage your classes in 
such a way that you reduce the likelihood of tears. 

Tears and productive learning don’t go hand in hand, an overly 
agitated baby or toddler will struggle to focus on the task at hand, 
plus everyone else in the class (and possibly even the whole pool!) 
may have a reduced capacity to listen and learn because of the 
noise distraction. 

The sound of crying is stressful to most people. It creates an 
unpleasant environment for the teachers and the onlookers, not to 
mention the discomfort to the child. 

Working out what’s causing the problem, finding a solution and 
managing the tears effectively is an important skill and one that’s 
often overlooked in aquatic teacher training. 

  



Figuring out why! 

We’ve listed some of the more common “crying” triggers. Next time 
you have a crying child see if you can firstly, spot the “tear starter” 
and secondly come up with a solution that makes your teaching 
environment more pleasant for all. 

  

Top Seven Tear Starters! 

1. Separation Anxiety. Up to around three, or even three and a half 
years of age, young children can become agitated if you try to 
separate them from their primary caregiver. The FACT is that 
evolution has created babies and toddlers this way and if you can 
cater for this in your program then they are less likely to cry! 

2. Fear. If babies and toddlers feel threatened, they are going to make 
a lot of noise, try to escape or freeze up. You need to show them 
that they can trust you. 

3. Lack of Confidence. If young children think they can’t perform the 
task they may come up with ways to avoid the activity, including 
crying. You will need to build their self-confidence if you want to 
encourage them to try. 

4. Tired. Sometimes littlies are just too tired, growing up uses lots of 
energy. And they may need to come back on another day or at 
another time. No matter what you do or say, it won’t undo their 
tiredness - they CAN’T help being tired! 

5. Hungry. When babies and toddlers are hungry, mother nature 
makes sure that they make enough noise for their primary caregiver 
to know when food is needed. Most often, the only thing that will 
settle these littlies is to feed them. 

6. Frustration. Babies and toddlers are equipped with great curiosity 
this curiosity and emerging independence means they like to 
explore the world around them. But there will be times when they 
can’t manage to do the things that they want to do. They need you 
to understand their frustration and to offer a helping hand when 
necessary. 



7. Still learning! These little people have their social “L” plates on! 
They might throw tantrums if thwarted and are not good at sharing, 
taking turns or waiting. Please remember that they are learners and 
rely on you to show them the way. 

  

Developmental Level Effects 
Safety 

 

We tend to forget that children don’t have the well-developed 
psychological and physical abilities of an adult. 

Some key areas that are likely to affect a child’s jumping safety are 
listed below: 

• A child’s ability to jump, two feet together from a low step develops 
at around 2 ½ years of age. Until this large motor movement 
develops, children will need assistance and gentle guidance into the 
water. 

• Children of around six years of age and under are typically 
farsighted and have tunnel vision. Their peripheral vision is not well 
developed and is approximately 1/3 that of an Adults'. This means 
that a child looking straight ahead won’t be able to detect 
movement to the side. 

• Their eyes are not well coordinated and focusing needs more time 
than an adult. Children can easily make the mistake of jumping into 
or onto another person, the side of the pool or piece of equipment. 



• Distance and speed are difficult for a child to judge, they can easily 
misjudge how far and how fast, hitting their head or body on the 
side of the pool as they jump in. 

• Children can be easily distracted and “take off” without any thought 
for their surroundings. 

• Their experience base is small. As adults, we know, jumping too 
close to the side might result in hitting our head and that hurts! 
Children don’t necessarily know, understand or remember that this 
can happen. 

• Children don’t have a good sense of danger. Rehearsing safe 
entries, over and over and over, will help to instil safer water 
practices. 

  

Safety Tips: 

• Stand close to the wall so you can “spot” the child (be ready to 
protect the child). 

• Have a helper at the wall to spot the child. Watch that the helper is 
paying attention and that he or she is a well briefed on their 
responsibilities and actions required. 

• Cover the edge of the pool with soft-fall matting where the jumping 
happens. 

• Hold the child’s hands or arms and gently guide them forward as 
they enter the water 

• If a child tends to arch backwards, have them enter from a sitting 
position. Note: Watch arching backwards isn’t a sign of fear, if you 
feel concerned offer more support. Watch you aren’t about to 
embark into red light territory! 

• Jump from an in the water position, such as from the parents knees 
or an underwater platform 

  

Challenging the Learner 



 

The challenging challenge! 

How much is exactly right for this child…right now? 

Judging how far, how much and how often you ask a child to 
perform different tasks in water, and judging exactly what’s right for 
each individual child, is a skill that comes with time and experience. 

Under-challenging the learner can result in slow or no progress. Not 
only that, these children tend to get bored and find other ways to 
amuse themselves, such as jumping around, splashing, finding 
something else in the pool to do and generally not paying attention 
to the teacher! 

  

At the other end of the scale, over challenging can also cause 
problems… 

Setting a challenge that exceeds a learner’s emotional needs, 
physical capabilities or level of cognition can cause the learner to 
become apprehensive or frightened. This apprehension becomes a 
distraction, which also hinders learning. 

Over challenging can lead to the young child becoming discouraged 
and losing interest. Confidence levels can plummet as the child 
starts to think “it’s all too hard” or “I’m hopeless”. Their desire to 
return and to learn starts to diminish. 

Over challenging can also lead to skill break down, with too much 
time spent practising incorrect and inefficient movements. 



Somewhere between the two sits a place that’s just right for each 
child. 

Finding exactly where that place is, for every child, in every lesson, 
week in and week out, can be challenging, but it’s a necessary skill 
for effective teaching. 

  

Green to Go 

 

To help you find that “place”, where maximum learning happens, 
we’ll use the analogy of a set of traffic lights. 

We all know a red light means stop, amber means caution and 
green means go! 

Green Light Clues Say GO! 

When you see green light clues such as the ones listed below, the 
child is usually ready for you to increase the challenge. 

•              Relaxed muscles 
•              Happy face, smiling eyes 
•              Enjoyment, enthusiasm 
•              Becoming independent and wanting to perform the activity 

without help 
•              The child finds the activity fun, exciting and has little 

difficulty performing the requested tasks 

  



Amber for Caution 

 

Amber light clues say go cautiously. 

Amber light clues do not say stop, they simply say… use your 
imagination. Make the activity fun and interesting, use distractions 
such as throwing a ball and build the learner’s confidence in their 
own ability. 

Demonstrate your own confidence in their ability by using words 
such as, "wow, that’s clever"  "Wow, this is fun" (make sure it is 
fun!). 

Acknowledge every effort and celebrate small achievement. 

Amber Light Clues Say CAUTION! 

When you see amber light clues such as the ones listed below you 
need to go a little slower. 

•              A little unsure, looking questioningly at the teacher 
•              Hesitation 
•              Frowning, looking for the Teachers support, may make 

comments such as 'I can't do that' 
•              Holding back, looking at their parent for reassurance 
•              Slight increase in muscle tension 

  

Amber light children need you to believe they can do it. 



Celebrate every effort, encourage and support them through this 
uncertain time. 

  

Red Means Stop 

 

Whatever the reason, red light clues are telling you that you’re 
about to embark on non-productive, disrespectful teaching time. 

Move back to amber, offer the support and encouragement needed 
by the child at this point in time and very soon, you’ll have that 
green light again. 

Red Light Clues Say STOP! 

When you see red light clues, such as the ones listed below you are 
about to embark on unproductive teaching time. 

•              Extreme muscle tension 
•              Very stressed facial expression 
•              Crying or whimpering 
•              Struggling, tightly clutching the teacher 
•              Trying to get away by climbing out of the pool, locking 

themselves onto the edge, a post or a rail 

  

Have the Child ‘Finish’ 
  



Always finish! 

Ensure all Baby and Toddler activities include a “finish” by 
encouraging children reach and grab when they arrive at their 
destination. 

Finishing might include reaching up and grabbing the side of the 
pool or ledges, reaching for and holding onto equipment or simply 
grabbing hold of Mum or Dad’s clothing. 

Including a finish for each activity helps a young child to develop 
independence and safety. 

  

Swim Australia’s SwimTIP 
  

Toddler Talk! 

  

No news to teachers who take 2 ½ year olds! But these little people 
are VERY active, restless and resistant to being restrained! 

• They don’t understand common dangers and they want to do what 
they want to do, right NOW! 

• They can throw tantrums if thwarted and are much harder to distract 
than younger children. And yet, they are still so very dependent on 
Mum or Dad. 

• Encourage caregivers to use a light hold in the water and to let 
these littlies have some freedom. 

One way to offer more freedom is to have the baby or toddler wear 
an old T-Shirt in the pool. 

Holding the T-Shirt for support, the caregiver can allow the child to 
more easily experience buoyancy and a sense of freedom. 

  

 


